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CHAPTER I 
INTRODUCTION 
"Since the function of education is to assist human 
beings in adjusting to and controlling their environment ••• 
education must have a central place in all plans for human 
l 
progress. •• In 1920 a practical nurse was described as "one 
who has a knowledge of nursing secured primarily through 
2 
practical experience." This description still applied up 
to World War II. In contrast, today the practical nurse is 
prepared in an approved school ot practical nursing, and she 
is playing a significant role as a contributing member of the 
health team. The education ot the practical nurse has devel• 
oped to prepare her tor this assisting role in the health 
team. 
There has been rapid development of schools of prac• 
tical nurses tor the education of the practical nurse. This 
development over approximately the last fifteen years points 
to a need of evaluating the programs tor practical nurses. 
A democratic society expects maximum health care, 
coinciding with current progress in all fields of science. 
(New Yor!;:~~·Ja~iii!~dc~!~:~;·i~t3J!:~~BS00 ~ Nurses 
2Ib1d, p.2l.J.8 
1 
2 
Such a society does not want mere quantity, but rather ex-
pects quality of health care for its citizens. The practical 
nurse must be well prepared to give quality care, and this 
indicates continuous evaluation of her preparation in schools 
of practical nursing. Evaluation is a necessary tool to 
determine "the needs of students as prospective citizens and 
productive members of a democratic society in a complex 
technological age - an age in which human beings are still 
1 
our most important resource." 
S~atement A[ 1bA froblem 
This study vas designed to identify areas of satis-
faction and dissatisfaction with the educational preparation 
for practical nursing as felt by the graduates of the first 
ten classes ot the Taunton Vocational School of Practical 
Nursing. An attempt was made to identify the follovinga 
1. areas of satisfaction with the educational 
preparation for practical nursing. 
2. areas of dissatisfaction with the educational 
preparation for practical nursing. 
3. positions held, length of time in positions, 
and reasons for leaving. 
lH. D. Richardson "Quality and Quantity in Higher 
Education," ~hogl and Spcle~z, LXXXVI (December 20, 1958), 
No.21~, p.~ • 
3 
lust1t1gat1QQ ~ lAI Problem 
Programs for practical nurses and admissions to these 
programs have shown steady increase over the past decade. 
,.One of the more phenomenal aspects ot practical nurse edu-
cation in recent years bas been the growth in the number ot 
approved programs.n1 This growth has been directly influ-
enced by financial support from federal, voluntary, and 
private agencies. Also, laws for the licensing of practical 
nurses have been enacted and amended in all the states except 
the District of Columbia. 2 The public, as well as nursing 
and allied professions, have come to recognize the worth of 
the practical nurse, and the contribution she can make to 
the nation's health services. 
Throughout the country the practical nurse has be-
come a member of the nursing team giving care to the patient. 
Well trained practical nurses are urgently needed. The 
general need for many kinds of nursing personnel has in-
creased.3 This has directly increased the need for practical 
nurses. This need is inherent with the need for an 
adequately trained practical nurse. As her function is 
lEditorial, "Practical Nursing Programs in 195'7," 
NgrsiQC Outlppt, (August, 195'8), p.~3. 
2Ann Pollock, "The Practical Nurse in the Combination 
Agency," HDli•Qg QQtlQQi, (August, 195'8) 
3Margaret D. West and Beatrice Crowther, Edugation 
For Pragtical Nursing• 1222 (New Yorka National League for 
Nursing, Dept. of Practical Nursing Programs, 1962), p.7. 
changing,1 also her education for this function must change. 
Professional nursing magazines2 have published many 
articles the past ten years emphasizing the need tor well 
prepared licensed practical nurses; the need for greater 
understanding of the function of the practical nurse; and 
the need for defining limitations of this person's role. 
Rasmussen felt that the curriculum in schools of 
professional nursing needs to help prepare students tor their 
role in supervision of the licensed practical nurse.3 She 
emphasized a major outcome of this preparation •••• "a more 
realistic appreciation of practical nursing as an integral 
part of all nursing. n4 
The investigator of this study agrees that the prac• 
tical nurse has an important role in the nursing team. Edu-
cational preparation of the practical nurse needs to be 
evaluated and constantly improved in order to enable this 
person to carry out her function well, and with satisfaction 
to herself as well as those with whom she works. 
2The Ametigaa Journal of Nyrsir.&, Nursing Outlook. 
3Etta Rasmussen, "Preparation for Supervising Licensed 
Practical Nurses," Nursing OutlQQi, X (July, 1962), p.472. 
4Ibid, p.475. 
Research, as yet, is limited in the field of practical 
nursing. ~he investigator believes even a small study such 
as this is a means of evaluatinc one educational program for 
the practical nurse. 
This study of the satisfactions and dissatisfactions 
as felt by the graduates of one school of practical nursing 
may show areas of weaknesses and/or strengths in the program, 
and may show areas in which curriculum changes are indicated. 
§qgpe 1D4 Lili~ltiog· of tbt ijtvdl 
!his study was limited to the graduates of the first 
ten classes of the Taunton Vocational School of Practical 
Nursing, Taunton, Massachusetts. The first class graduated 
in May, 19$8, and the tenth class graduated in November, 1962. 
A Questionnaire was mailed to a total of l~ graduates. 
fhe questionnaire, described in Chapter III, at-
tempted to identify employment since graduation, and reflec-
tion of the indiVidual's satisfactions and dissatisfactions 
With her educational preparation for this employment. 
!his study did not evaluate programs in other 
schools. It may indicate areas in the curriculum needing 
further study by Practical Nurse educators. 
6 
Pz:aqt1CiJ. lJQllll 
"A trained practical nurse is a person prepared by 
an approved educational prosram to share in the care of the 
siok and in the prevention of illness, always under the 
direction of a licensed physician and/or a registered 
1 profeasional nurse.• 
E£agt~ga• Kursig&a 
"!he practice of practical nursing means the perfor-
mance for compensation of nursing acts which do not require 
the substantial specialized skill and knowledge required in 
professional nursing. ~hese acta are concerned with the 
observation, eare or prevention of illness of others, or the 
administration of medications and treatments as prescribed 
by a licensed physician or a licensed dentist, or under the 
2 
superVision ot a registered professional nurse." 
fftyiew of Metbpdolpgx 
This study was limited to the graduates of one 
school of practical nursing. A questionnaire, consisting 
ot direct questions and open-end questions, was devised to 
identify the individual's feelings regarding adequacy of her 
~argaret c.Esau, et al, Efact~cal lursiQC Todaf (New Yorka G.P.Putnam'a Sons, 19S7 p.~ 
2Ibid1 p.S. 
educational preparation for her role as a practical nurse. 
An analysis was made of the data collected. 
Ccnelua1~18 and recommendations were made on the 
basil of data oollected. 
lfggenet ot Ptt••ot&i120 
The review of the literature and the statement of 
hypothesis is presented in Chapter II. Chapter III includes 
the Methodology, which contiats of the selection and 
description of the sample, the tool used to collect the data 
and the procurement of the data. Chapter IV presents the 
analysis and discussion of the data. The tummary and 
recommendations which resulted from the study are included 
in Chapter v. 
CHAPTER II 
THEORET !CAL FRAMEWORK OF 'l'HE STUDY 
Btt1ew gf tb! Litcraturl 
fhe educational preparation for practical nursing 
consists of a twelve to fifteen month's planned program. In 
this short period the faculty attempts to help the student 
acquire and master skills in basic nursing aots1 to acquire a 
growing understanding and appreciation of all ages in health 
and sickness; to acquire skill as a member of the health team1 
and to acquire understandinc of her own growth as a contribu-
ting individual to society. fhe educational preparation for 
practical nursing includes the concept, "to train people in a 
marketable trade so that they are ready for immediate 
1 
emplo)'llent." 
Little could be found in the literature relating to 
a nurse's feelings of satisfaction and dissatisfactions in her 
job, based on her feelings about bar preparation in a School 
of Practical Nursing. However, during the past ten to fifteen 
years there was evidence in the literature that concentrated 
efforts were made to evaluate the preparation of the practical 
nurse. This effort was consistent with the concept that 
lsister Mary Blaise, "Who Is A Practical Nurse?" 
American Journal gf Nursinc, LXII (October, 1962), p.77. 
8 
9 
•the purpose of education is one ot increasing mastery over 
life situations that have intrinsic worth to the individual 
1 
and society." 
From other disciplines, it was noted that training 
and/or preparation for employment was closely correlated with 
job satisfaction. Industry has emphasized a first principle 
in preparation of workers - "Training should be based on a 
2 
careful appraisal of training needs ... 
Practical nurse preparation must be based on the 
functions she is to assume. This preparation must be adequate 
if she is to have job satisfaction. Educational preparation 
must be based on sound planning and administration, and on a 
determination of the contribution the practical nurse makes on 
the health team. Sound education will prepare her to make 
3 
a contribution. 
The individual who is adequately prepared for the 
work he is to do will receive greater personal satisfaction, 
and may therefore be expected to give better performance to 
the employer. Ratner referred to the individual1 s feeling 
of worth in our highly technical ages "the ability to do a 
~ary Ella Chayer, IYI~f In ~odern SogietY (New York1 G.P.Putnam's Sons, l , P• 9. 
2Dale Yoder, Pttlonnel Manaa§megt anq Industriat 
B•tations, Third Edition,(Nev York: Prentice-Hall, Inc.,l948) 
p.59. . 
3Luc1le Petry Leone, •wanted: Good Nursing," luraipc 
Outlpok, V (October, 1957), p.578. 
10 
job well is one ot the most important means for achieving a 
l 
sense of personal validity in our mechanized civilization." 
Teachers in secondary education and higher education 
have long recognised the need tor individual guidance as one 
means of promoting a sense of worth and self satisfaction. 
Goals for any individual do not just happen ••• they are form-
ulated against a background of values, and cherished as an 
aspect of personality, "The direction of such learnings is 
2 
the first responsibility of the classroom teacher ... 
The rapid development of programs tor practical 
nurses over the past ten to fifteen years emphasized a basic 
need of evaluation of the program, the faculty administrating 
the program, the individual accepted for practical nurse 
training, and finally an evaluation of the graduate practical 
nurse. Only by constant determined evaluation can we improve 
the contribution of the practical nurse, and also promote her 
own indiVidual satisfaction. The writer could not find 
studies pertaining to the evaluation of the graduate practical 
nurse. But w. are experiencing evaluation of practical nurse 
programs, the faculty, ~ the indiVidual accepted tor this 
training. 
lteo Ratner, "The Individual Psychology of Proper 
Training Por the Job,• the Aaericam Joqrpal of In41yidua~ 
fiXQhQlACXt XI (19~ t p.30. 
2Harold A. Wren, IPcatiogal Aspiration Leyels gt AdRlt£! (New Yorka Bureau of Publications, Teachers College, 
Colum a University, 1~2), p.l28. 
11 
!be National League of Nursing Board has declared 
its belief "that practical nursing is an integral and essen-
tial part of all nursing, that it must be viewed in relation 
to nursing service, and education as a whole, with consider-
ation ot ita relatedness and co-ordination with all other 
programs of nursing serVice and education."1 In the eduoa-
t.ional preparation of the practical nurse student, the 
National League ot Nursing recommended we stress the team 
relationship of practical nurses to professional nurses1 2 that 
education for practical nursing should follow principles of 
sound educationJ that the faculty of the school of practical 
nursing be responsible for the total learning experiences ••• 
correlating theory with practiceJ that this program, like the 
education program in professional nursing, must have well-
rounded experiences With patientsJ that practical nurses may 
be prepared in the same clinical situation where professional 
nurses are being taught, providing each group its own faculty 
to assure that all studenta have a properly implemented 
program.3 
lNeva M. Stevenaon, "Perspective on Developments in 
Practical Nursing," VIII Ngrsin& OytlpQk, (January, 1960), p.36. 
2Ib1d 
3ib14 
12 
Educators have taken a deep discerning look at 
methods, scope, and breadth ot all educational programs. So, 
too, must teachers of practical nursing study their programs. 
Stevenson emphasized that teachers of practical nurse programs 
need "to keep their focus on the place of practical nursing in 
the total nursing field, make the objectives of the program 
consistent with the role of the practical nurse, and interpret 
these objectives to the employers of the licensed practical 
nurse."1 
fhe curriculum for practical nurses has changed in 
recent yearsJ in content, organization, administration, and 
methodology. Rote learning 1n the classroom and inappropriate 
use of clinical resources have given way to "dytlamic ar1d ex-
citing new instructional patterns in expectation of producing 
a person capable of giving patient-centered nursing care."2 
With the many changes in the sciences, in the concept of total 
health needs, it was appropriate to quote Johnson in her state• 
ment referring to nursing as a whole •••• "only recently, we (in 
nursing) have begun to ask ourselvea ••• what the rationale for 
our actions might be, or whether we might find sound bases in 
theory for our actions. There is a foundation on which we 
can build as we focus on future developments. Present methods 
lNeva M. Stevenson! "Roles of the Licensed Practical 
Nurse Should Determine Curr culum Design," J'jursing Qutlgols;, 
X (January, 1962), p.JO. 
2west, op cit., p.7. 
13 
and approaches, both technical and supportive, in nursing 
which have evolved over the years, offer a beginning for 
research effort."1 
Tbe faculty ~~o are teaching practical nursing students 
need educational preparation that vill prepare them ntor the 
broad scope of nursing, to which practical nurses must re-
late.u2 .Faculty of practical schools of nursing need prepa-
ration for teaching; they need a well rounded education to 
fulfill their many responsibilities as teachers. 
Burton stressed that every person with leadership 
responsibility should be expected to furnish tangible avidenoe 
of the effecti·veness of his teaohing.3 If the pra.ct1cal nurse 
is to function as a contributing team member, then the teacher 
of this person must be well prepared, and also must feel con-
stant responsibility for evaluation of her preparation and 
performance, just as the instructor of the professional nurse. 
The very concept of team work implies each team member be "'ell 
prepared for her role, and this inherently implies evaluation 
of those who are responsible for preparing the members of the 
health team. 
lDorothy E. Johnson1 "The Nature of a Science of Nursing," Ng£11n& Qg~log~,VIII (May, 1959), p.2~ 
2Stevenaon, op.c1~., p,J6. 
3W1111am H. Burton and Leo Brueckner, §uperv4s1on1 ~ ~~cial~l29'''' (Nev Yorks Appleton-Century-Crofts, Inc., 19 5) 
ird ition, Chapter 18. 
~ducational leadership today is decidedly hampered •• 
by traditional practices that would undoubtedly be eliminated 
with the introduction of more effective means and methods of 
evaluation, •1 Thus, if methods ot educatiotlal leadership are 
to be constantly improved, demonstrated by a well prepared 
teacher, steps must be taken to develop more accurate instru-
ments and sound methods for the continuous evaluat1.on of the 
effectiveness of the teachers. Burton proposed four methods 
ot evaluating educational leaderah1pa 
1. Statistical data showing changes in pupil 
progress. 
2. Measures of changes in pupil mastery of what is 
learned. 
3. Determining changes in factors conditioning 
pupil growth and achievement. 
a. curriculuo 
b. instruction and teaching efficiency 
c. changes in materinls of instruction 
d. socio-phys1cal environment, including 
school-comma~ity relations. 
4. Appraisal !nd improvement of supervisory 
personnel. 
The National League of Nursing has recommended a 
careful review of the quality of practical nurse leadership. 
"A practical nurse progl'eid cannot rise above the qual1 ty of 
the faculty employed to teach in the program •••• the practical 
nurse instruotor or the future must be better prepared ••• for 
lBurton, gp.c1k•t p.6;6. 
2Burton, gp.c~~., p.6;? 
15' 
the task ot instruction than her p~edecessors were."1 
Since "evaluation is a vital part of the search for 
intelligent direction to e.xperience,"2 we must give careful 
appraisal to the individual who is entering a school of prac-
tical nursing. Intelligent direction should be a part of our 
curriculum to select, g1ude, and counsel the student of 
practical nursing. 
Careful screening of the applicant for practical 
nursing 1s essential. "The selection ot students for practical 
nurse education should be as carefully done as the selection 
tor proteseional nurse education.n3 With our present concept 
of the need for quality and not quantity, the typical student 
ot practical nursing today is quite different from her prede" 
cessors; she is younger, and she enters training with a better 
educatione.l background,. Two-thirds of the pract1csl nurse 
students today finish high school before entering practieel 
... 
nurse training. Although practical nurse students are be-
coming more homogenous With respect to age, eduestion, and 
experience, •the needs and capabilities of the individual 
lweat, JUl• ci;tt., ;;. 7. 
2Burton, op. ;ii•t p.439 
3Fr1eda Lebansbaum, "A Modern Concept of Practical 
Nursing Education," lurS1QI Korll, CXXVII (November, 1953~p .. 33. 
4weat, op. e&t., p.22. 
16 
student must continue to be emphasized.1 
Continuous evaluation of the practical nurse student 
1s one part of the curriculum. AI in other educational pro-
grama, the student himself should see the importance of 
evaluating his own behavior. Burton repeatedly emphasized 
that evaluation by the individual himself and in cooperation 
with the teacher, is an integral part of the learning process, 
and it should "grow out of or emerge from that process."2 
Performance evaluation of the practical nurse student 
11 crucial. Practical nurse educators are promoting the con-
cept of a patient-centered curriculum for this student rather 
than the curriculum of past years which had theory and clin• 
ical experience quite separated.3 Since evaluation of this 
student 1a an integrated part of the curriculum, "faculty 
members should reach agreement on the clinical performance 
they expect of students at various stages in the program."~ 
!oday, educators reoocnize that no evaluation is 
complete without an evaluation of the product of the educa-
tional program. This must be an inherent part of the total 
evaluation. It can be a basis tor improvement in the 
lWest, QP• git., p.23. 
2Burton1 QR• c1~., p.226. 
3weat, og. cit,, p.25. 
~hyll1s Heslin, "Evaluati~~ Clinical Performance," 
Nursing Qutlogk, XI (May, 1963), p.~. 
11 
educational curriculum. 
Traditionally we have used one tool to evaluate the 
graduate ••• that of the State Board Test Pool Examinations pre-
pared by the National League of Nursing Test Services. The 
results of this have told ua how she performed. However, 
nursing educators are challenging present methods of evaluating 
the graduate. Marks on State Boards do not evaluate the 
graduate's performance. Dilworth referred to the compelling 
need "to specify and define the abilities which the various 
types of educational prograaa in nursing hope to develop in 
their atudenta."1 Educators are urging follow-up studies of 
graduates ot the various types of educational programs in 
nursing. fhe National League of Nursing recommended "that 
follow-up studies of graduates opinions and achievements are 
made as a basis for judging to what extent and in what ways 
the purposes of the programs are being realized and are in 
alignment with the needs of graduates and of _society.n2 
The nursing profession bas experienced a period of 
sharp, profound chana• and increasingly complex technological 
and institutional pressures. Nurainc literature indicated 
that is not a new phenomena. "Turbulent change has character-
ized the progress of nursing since the advent of Florence 
lAva s. Dilworth, "Goals for Nursing," NJU'siqg 
Outlqpls, XI (May, 1963) t p.337 
18 
N1chtingale."1 We have been increasingly aware of the 
turbulent changes, due to a nev philosophy found in all disci-
plines, the importance of man, the individual. ~an nust be 
assured the space and the chances to fulfill himself."2 Our 
turbulent changes in nursing also stressed the importance of 
the nurse taking responsibilities for her own actions. This 
has brought about conflicts and pressures. The nurse has been 
in a setting of conflicting roles and changing role functions. 
Nursing functions together with roles and values have been 
defined and re-defined. The professional nurse, to fulfill 
her true role, involved "moving out of dependency into inter-
dependency•) and sharing responsibilities on the health team. 
Confusion about who was to do what ••• has produced discord 
between professional nurses and the practical nurses whom 
they supervise.~Meyer also stated that aside from the real 
difference in authority and responsibility between the 
professional nurse and other personnel giving patient care, 
such as the practical nurse, there were the »problems 
1Genev1eve R. Meyer, teQ4erall§ aQS Technigucc 
Buri1DI Ialues 'f %rans1t1QG,(!he Regents ot the University ot 
California, 196o , P• 1. 
2Jane A. Kennedy, Rfhe Meaning of Evaluation," 
lurs1ng Ogtlqqk, IX (July, 1961), p.~J9. 
3Lina Stearns, "Changing Concepts in Nursing Super-
vision," American Jognal of Nurs1w:,LIX (January, 1959), p.6;. 
~eyer, QR• cit., P• 9. 
19 
generated by the fuzziness of the lines dividing functions 
properly belonging to each leve1.•1 As a result, we frequently 
found contusion and contention. !be concept of team nursing 
may well be one necessary and desirable solution for the con• 
flicting role as experienced by the professional·nurse. "We 
are moving away from the 'fixed' hierarchy of function, 
toward the incorporation of new perspective. This perspec-
tive requires the development of AIK relationships between 
the professional nurse and her teammates.•2 
For the many diverse levels of workers needed on the 
health team, the National League of Nursing has actively 
promoted various types of educational programs to attract 
different groups, and prepare them for usefulness and 
satisfactions in nursing roles suited to each. Each type of 
educational program has ita own distinctive purposes and 
characteristics, but they all are concerned with "optimum 
development ••• of the potentials of individual students as 
persons, citizens, and competent practitioners of nursing."3 
Employment opportunities for today's licensed prac-
tical nurses are varied and many, She is increasingly finding 
available positions in hospital nursing, private duty nursing, 
~eyer, gp. git., p.22. 
~eyer, QP• sit., p. 84. 
3National League of Nursing, "Opportunities for 
Education in Nursing1 A Statement on Nurs1ng_Educat1on," §Ursing Outl00k, VII! (September, 1960), p.~3. 
20 
doctor•e office nursing, and nursing in nursing homes. Added 
to these, she now finds opportunities for employment in rehab-
ilitation, home-oare programs, public health agencies, and in 
health work with the aced in Senior Centers. In these employ• 
ment opportunities, the trend in medical care has brought into 
focus the necessity of groups to work together closely if the 
health needs ot our people are to be met. 1 The practical 
nurse is a member of a team in the many agencies in which she 
is employed. Continued evaluation of how to help the practical 
nurse function safely and With satisfaction as a member ot 
this team is one basic need tod&T. 
This study ot one school of practical nursing eval• 
uates this school in terms of its graduates feelings ot 
satisfaction or dissatisfaction with their preparation. This 
study attempted to determine if the graduates of one school 
of Practical Nursing were satisfied with their educational 
preparation. The hypothesis for this study was that the 
graduate practical nurses ot th1• School of Practical Nursins 
were not satisfied with their educational preparation. 
:!Mabel Montgomery, "1b.i,Jlole ot the Licensed Prac-
tical Nurse on the Health Team," fEactical Nu:se•a Dil'lkt (November, 1962), P• 131. 
CHAPTBB III 
METHODOLOGY 
§llectiog and ijesgr,p$1QQ ot 111»11 
This study was undertaken at the Taunton Vocational 
School of Practical Nursing, Taunton, Massachusetts. Taunton 
is a New England city, approximately fifty miles southeast of 
Boston, and has a population of approximately 42,4oO. The 
School of Practical Nursing is a part of the Taunton Vocational 
School, which is under the auspices of the public school 
system. The School of Practical Nursing opened in September, 
1957. The educational program is fifteen months in length. 
Two classes have been admitted annually since the opening of 
the school; in September and February, respectively. Approx-
imately twenty to twenty-tour students are admitted in each 
class. This study was done on the first ten classes, the 
tenth class having graduated in November, 1962. The number 
of graduates of the ten classes il one hundred forty-four. 
The school admits both male and female students. However, 
as is true in professional nurse educational programs, few 
male students apply for admission. 
Students between ages eighteen and fifty are accept• 
ed tor admission. Desired educational background is gradu-
ation from high school. Students over twenty-five years of 
age, with less than four years of high school, are accepted 
21 
22 
upon meeting other criteria. Bducational requirements for 
admission are undergoing study and change, and as yet are not 
stabilized. 
All students had clinical experience at the Morton 
Hospital, Taunton, Massachusetta. This hospital is a private 
general hospital with bed capacity of approximately one hundred 
forty-tour patients. The students had experience in the areas 
of medical, surgical, maternity, and pediatrics. The first 
five classes had two weeki affiliation at a local private 
nuraing home. This experience has been discontinued because 
it was not a satisfactory learning experience. A new exper-
ience for the student was started in 1962. This was a four 
week experience at a state school tor exceptional children. 
This experience has been continued. 
The investigator ot this study was employed by the 
Taunton Public School System in the position ot instructor of 
Practical Nursing, Taunton Vocational School of Practical 
Nursing, from September, 19;9, to September, 1962. The in-
vestigator was interested in doing a study on the graduates' 
feelings of satisfactions and dissatisfactions with their 
educational preparation. The investigator had a brief con-
terence with the Director ot the Taunton Vocational High 
School and with the coordinator of the practical nurse 
program in December, 1962. At this time, the investigator 
presented her interest and desire to do this follow-up study. 
Permission was granted by the Director of the Vocational High 
23 
School and by the coordinator of the Practical Nurse Program. 
It was agreed that the school could be identified, the study 
could be circulated through inter-library loan, and that a 
copy of the study trould be given to the school. 
IRQls Yld t;o Qgl.t,ci Da$1 
A questionnaire (see Appendtx A) w~s mailed 
March 51 19631 to the one hundred forty-four graduates of the 
first ten classes graduated from the school. The questionnaire 
consisted of four direct questions and four open-end questions. 
A letter explaining the purpose of the study and asking for 
the participant's cooperation was mailed with the quest-
ionnaire. It was requested that the questionnaire be returned 
by March 20 1 1963. Eighty-tour completed questionnaires were 
returned to the investigator. Four marked "address unknown .. 
were returned. 
The questionnaire consisted of eight questions de-
signed to identify the feelings of the graduates pertaining 
to satisfactions and dissatisfactions with their educational 
preparation. Questions number one, three, four and five were 
direct questions; the remaining four questions were a combi-
nation of direct and open-end questions. 
Question number one requested dates of employment, 
the employer, position held, whether full time or part time 
employment, and reason for leaving a position. The investi-
gator felt this direct question would help reflect the 
graduates• feeling of satisfaction and/or adequacy in her 
work. Rasmussen states that "uncertainties and questioning 
about the functions of the licensed practical nurse continue 
with widespread reports that practical nurses are not given 
assignments that utilize their abilities, and conversely ••• 
that expectations ar« beyond their preparat1on."1 
Questions two, three and four, asked the respondents 
to indicate how they felt the educattonal program prepared 
them for practical nursing, and what educational experiences 
they felt were of the most and the least value. Question 
five asked the respondents to indicate the length of time they 
felt the educational program should be to best prepare a 
practical nurse. The investigator felt this question would 
reflect the respondent's feeling of adequacy tor her work. 
Question six ask:edthe respondents to express their 
feelings concerning continuity of learning between classroom 
instruction and clinical teach1nc and experience. Brown 
stated th.a.t there was great value in the method of planned 
bedside experience for a student nurse "if the experience was 
closely supervised, 11' the experience included adequate 
sampling, if sufficient time was permitted for developing 
skills, and if sufficient time was spent in developing the 
lEtta H. Rasmussen, "Preparation for Supervising 
Licensed Practical £qurses," Ijp,rs1ng Outlpot,X (Jul;y, 1962), 
P• lt-72. 
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theory underlying sound practice.•1 
Questions seven and ei&ht asked the respondents to 
express their feelings o! satisfaction With their educational 
preparation, and aaked for suggestions which they felt would 
ha7e given them better preparation for their work in practical 
nursing. 
The investigator recognized that the validity ot the 
results of the questionnaire waa influenced by a subjective 
appraisal by the individual graduate. The open-end question• 
asked tor the graduate's feelings about her educational 
preparatio~. Feelings necessarily were subjective, and were 
directly influenced by individual differences, such as age, 
past experience, personality, and individual perception. 
Results of the study Will be valuable only in one 
School of Practical Ntn•sing ••• the one in which the study was 
done. Results may not be valid for other schools. 
1Amy Prances Brown, Cligig&4 IQ~~c~4RQ (Ph1ladelpbiaa w. B. Saundera Company, 1 9 , p. 3. 
CHAPTER IV 
FINDINGS 
El!§egtatigg ana P~SQHIIiQn of Pita 
Data was collected from eighty-four graduates of one 
school of practical nursing who responded to a questionnaire. 
The items ot the questionnaire have been listed, and responses 
to each item discussed. 
Question one asked the respondent to give dates of 
employment, institution or employer, positions held, full 
time or part time employment, and reason for leaving. 
The total number of positions held by the eighty-tour 
respondents was one hundred twenty-two. The length of time 
employed in one position varied from one month to five years. 
This study included graduates tor a five year period , 
(1958•1963). Three respondents bad been employed in the same 
position for a period ot five years. Sixty-two of the 
positions had been held by resp~1dents for a period of one 
year and longer. Forty-nine of the positions had been held 
by respondents for less than one year. One respondent, who 
gradnoted in May, 1961, had been unemployed because of family 
responsibilities. Only eight of the eighty-tour respondents 
had been employed part time. These eight part-time practical 
nurses had worked from four months to tour years continuous11 
on a part-time basis. 
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TABLE 1 
TYPES OF POSITIOi-rS AIID lltMBER OF TIMES LISTED 
BY RESPONDENTS 
!ypel ot Poeitions Number 
Staff nurse in general hospitals 70 
Private duty 14 
Staff nurse in nursing homes 14 
Charge nurse in nursing homes 6 
Staff nurse in a state mentul 
hospital 
Staff nurse in a state school 
tor exceptional children l 
Police matron in a town 1 
Industrial nurse l 
Admitting officer in a state 
hospital l 
Administrator and owner ot a 
nursing home 1 
Total 114 
Prom Table l, approximately seven-tenths of the 
total number of full time poa1tiona held {122} by the respon• 
dents have been in staff nursing in hospitals, general or 
psychiatric, and nursing homes. Only fourteen positions out 
ot the one hundred twenty-two wt're p.rivate duty nursing. The 
81ght respondents employed part-time held four positions as 
staff nurse in general hospitals, three positions as staff 
nurse in nursing homes, and one pos1t1oti as charge nurse in 
a nursing home. These eight practical nurses had worked in 
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the same part-time position. fhe results ot this study, show-
ing that the majority ot respondents had been employed as 
staff nurses, coincided with the results of a national study 
of positions held b.Y practical nuraes.1 
fABLE 2 
REASONS FOR LBAVING A POSITION AND · 
NtMBER OF TIMES MEN'liONBD 
Reasona tor leaving 
Family reasons 
No further need of services 
.·rreanancy 
Moved away 
Pay not adequate 
Marriage 
Further experience wanted 
Steady employment wanted 
Preferred hospital work 
Illness 
Work closer to home 
Number of Responses 
6 
; 
3 
3 
3 
2 
2 
2 
2 
2 
1 
Accepted Civil Service position 1 
Hours of work 1 
Too much responsibility 1 
Not able to use training 1 
Preferred private duty 1 
Total 36 
~argaret D. West and _Beatrice Crowther, ~eucation 
for Practical Nursing, 1292, (National League for ursing, 
Department of Practical Nursing Programs), p.l6. 
From Table 2 it is apparent that reasons tor leaving 
a position were nearly evenly distributed between personal 
and professional reasons. Seventeen reasons given pertained 
to the graduate's personal lite. Nineteen reasons given 
pertained to employment. Few reasons indicated any marked 
dissatisfaction with the position the graduate was leaving. 
Question two asked the respondent to indicate if 
she felt well prepared, adequately prepared, or inadequately 
prepared by her training, and her reason for her response. 
Out of the eighty-tour respondents, forty-nine felt well· 
prepared, thirty-three felt adequately prepared, and one 
felt inadequately prepared. One respondent had been unem-
ployed. Eleven nurses gave no reason tor their response. One 
respondent felt well prepared in the classroom, but inadequate-
ly prepared in her clinical experience. 
Some pertinent statements given by the respondents 
in answer to this question werea 
"The training enables the practical nurse to give 
proper care to the patient." 
"!be training was adequate 1 but I lacked experience in many things that were expected or me as a graduate." 
"I have felt fairly well prepared for the work I am 
doing (staff nursing), and I learn more from day to day." 
"We are not prepared tor evening and night duty." 
"Nursing at other hospitals is different. We do 
many things we did not have in training." 
"You learn with experience." 
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"Felt well prepared in theory, but felt lack of 
superVision in the clinical area." 
"Being accepted as a practical nurse was a great 
challenge." 
Question three asked the reapondent to give three 
experiences in her training, classroom or clinical, that she 
felt were of the mali value. 
!ABLE 3 
EXPERIENCES MOST VALUABLE AND Ntf.1BER OF 
TDfBS MENTIONED 
Experiences Number of Responses 
Medications, theory and practice 38 
Medical and Surgical Nursing 2~ 
Nursing Arts 22 
Patient care 1~ 
Aseptic technique 13 
Obstetrics 12 
Recovery Room 12 
Emergency Boom 9 
!otal 1~ 
Other experiences considered most valuable by the respondents 
and mentioned less than seven times were& all experiences, 
pediatrics, delivery room, nursing the aged, first aid, out 
patient department, precaution technique, charting, human 
relations, practicing procedures, anatomy class, preclinical 
preparation, the understanding of instructors, training in 
31 
team work, the stress put on tender loVing care, clinics on 
new technique•, and-movies. !hree respondents did not give 
any answer to this question. 
From Table 3 it 1s apparent that the teaching and 
administration ot medication• was felt to be an outstand· 
inc experience. The experience• considered ot most value 
appeared to be those emphasizing patient care. Classroom 
instruction was mentioned less often. 
Question tour asked the respondent to give the three 
experiences, classroom or clinical, that she felt were of 
J.eaa~ value. 
!ABLE a., 
EXPERIENCES LEAST VALUABLE AND NlMBER OF 
!IMES MENTIONED 
Experiences lumber of Responses 
Nutrition, 1ncluc11ng diet kitchen 43 
Formula ro011 20 
Nursing home experience 14 
Maternity 13 
!otal 90 
Other experiences considered by the respondents as least 
valuable mentioned less than six times werea first aid, re-
covery room, visiting nurse experience, out patient depart-
ment, pediatrics, surgical nursing, human relations, microbi• 
ology, flower arrangements, case studies, douches, clysis, 
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special duties such as cleaning utility room, and application 
ot mustard plaster. twenty-seven respondents did not give an 
answer to this question. 
It appeared from the data that there was dissatis-
faction With nutrition and diet kitchen. This area is one th,t 
may need review and evaluation by the faculty of the school. 
As has been noted prev1ousl1 in this study, the Nursing Home 
experience was discontinued. 
Question five asked the respondent to indicate how 
long she felt the program should be. Ot the total eighty-tour 
respondents, sixty felt the procram should be eighteen months 
in lenath, twenty-two felt it should be fifteen months, and 
two felt it should be twelve montha. 
From the data, it was apparent that over two-thirds 
ot the respondents felt the educational program should be 
longer than fifteen months. This seems to contradict somewhat 
the data obtained from question two; in which over half of the 
respondents indicated they felt well prepared by the fifteen 
month program. The curriculum of this one school, in respect 
to length of procram and learning experiences provided, may 
need review and evaluation by the faculty of the school. As 
noted in one national study of practical nurses,1 the educa-
tional procrams tor practical nursing in the United States 
were twelve months in lenath for nine out of ten programs 
studied. The questionnaire did not ask why the respondents 
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wanted the progra111 longer, shorter, or the same. This might 
have clarified why such a large percentage wanted an eighteen 
month program. It may be that the graduate of this school 
needs help 1n identifying her 3ob as a practical nurse. 
Question six asked the respondent to give her feeling 
concerning the relationship between classroom theory and clin-
ical teaching, with reasons tor answer. Of the total eighty-
tour respondents, sixty-one telt there was good relationship 
between classroom theory and clinical teaching, nineteen felt 
satisfactory relationship, three felt poor relationship. One 
respondertt did not give an answer. 
TABLE J 
REASON FOR FBELINGS CONCERNING RELAXIONSHIP OF CLASSROOM AND 
CLINICAL TEACHING AND NtMBER OF TlMES 1-.!ENTIONED 
Reasons 
Correlation was good 
Procedures were much the same 
Number of Responses 
12 
6 
Helped to understand how to 
do procedures ; 
All theory used in clinical work ; 
Theory proved helpful in 
clinical work 
Classroom theory and clinical 
experience should go together 
Closer supervision needed on the wards ~ 
Putting theory into actual 
experience gives self-confidence 2 
Total ~3 
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Other -reasons iivc.-n=one to toilr tliles "Were• 
KYou never have enough time to carry out your 
teaching." 
••we needed more study and work with pharmacology." 
"Sometimes we were taught one way, then were told 
to do it a different way on the wards." 
"Having medical and surgical classes while on the 
floors helped while working with the patient ... 
"We were the first class of Practical Nurse students 
and were not accepted br the registered nurses." 
"Not sufficient time to grasp both theory and 
clinical teaching." 
"We learn from experience." 
Twenty-three respondents gave no reason for their answer. 
From the data it appe~red that many of the respon-
dents did not understand the meaning of student clinical 
experience. Many responses appeared to indicate that clinical 
exper1enc~ was considered as work, and not as learning exper-
ience. For example, ten respondents referred to "clinical 
work." 
Question seven asked the respondent how satisfied 
she was with the educational program preparing her for prac-
tical nursing, and the reasons for her ansver. Of the eighty• 
four respondents, fort7-nin6 stated they were very satisfied, 
and thirty-one moderately satisfied, and noone dissatisfied. 
Four respondents did not answer the question. Ten respon-
dents gave no reason for their answer. 
"-.3-~ . -- -- ~--- -· -- -· . - -· ·~ -- -
!ABLE 6 
BEASONS FOR SATISFACTION OR DISSATISFACTION 
AND NtMBER OF TIMES MENTIONED 
Reasons Number of Responses 
More clinical experience needed 
with closer supervision 1; 
Prepared for positions held 12 
Prepared for good patient care 8 
Too mueh crowded into fifteen 
months ; 
The program better than other 
practical nurse programs 4 
The training not adequate for 
work in other hospitals 4 
The training adequate tor most 
situations ~ 
Total 52 
Other reasons given one to three times were: 
WI have learned a great deal tram the course." 
"Everything was taught clearly and with patience." 
"There are m&\1 procedures which are expected of the 
licensed practical nurse tbat are not taught 
or practiced as a student.• 
"The training did not prepare us for night duty." 
"I feel drugs and their usage should have been 
included mare." 
"I felt during my training in the hospital that I 
was there to work and not especially to learn." 
"Floor supervision for our procedures was not good." 
- ----------------·- . ------·· ---- ----·------·-----~------·-·-·· --------------.--~---------- -----
- ~- ··--·-·--~ - .... ··-------·----------~------- -···----·-· --------.-----------· -- ·-·· 
•we had one instructor in the hospital who was 
excellent, but it was too much for one person." 
"Personal relations between graduates and. students 
could be improved." 
From Table 6 it is apparent the respondents felt a need for 
more learning experience in the clinical area. Clinical 
experience with more supervision may be an area which the 
faculty of the school needs to evaluate. 
Question eight asked the respondent to give sugges-
tions for 1mproveaent in the educational preparation for 
practical nursing. 
TABLE 7 
SUGGESTIOHS FOR IMPROVEMENT AND 
NtMBER OF TD.ES MEN'.riONED 
Suggestions Number of Responses 
More learning experience in 
special areas (recovery room, 
emergency room) 26 
More clinical teaching and 
suparv-lsio!l 21 
· Increase length of program 19 
Psychiatric experience 1' 
More experience and sup~rvision 
in administration of medications 12 
More instruction and experience in 
procedures and patient care. 10 
Acceptance of practical nurse 
students and licensed practical 
nurses. 9 
Refresher or post graduate course 
tor nurses who have been inactive 6 
-·· - ·------· ---·-- ,. __ 
•' .r- • ·•·- -----~- •• ------
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fABLE 7, continued 
Suggestions Number of Responses 
Decreased time 1n nutrition 
and diet kitchen 6 
Clarification of the function 
ot the licensed practical nurse 
More lectures by doctors and/or 
hospital clinics ; 
Improved screening of applicants ; 
Improved criteria to quality 
for graduating ~ 
Shorter Formula Room experience ~ 
Geriatric experience 3 
Discussion groups following 
clinical experiences 3 
More instructors 3 
Experience on relief and 
night shifts 3 
Affiliation with another hospital 3 
Total 162 
Individual suggestions mentioned once were: movies of 
nursing procedures, a course on oxygen therapy, more experi-
ence and training in team work, and a twelve month training 
with theory and clinical experience daily. 
It was apparent from the data that many of the 
respondents suggested more learning experience in the 
clinical area, and more clinical teaching and supervision. 
One respondent commented, "we just about scratch the surface.• 
One respondent who suggested psychiatric experience commentedt 
"roday we need to know bow to help patients with their mental 
health as well as with their physical health." Another 
respondent commented: "It a hospital accepts practical nurse 
students, the registered nurses.ahould understand they have 
a teaching responsibility." This observation by one respon-
dent was supported by Rasmussen, who felt the registered 
nurse has a teaching and supervisory responsibility in 
l 
working with the practical nurse. Another respondent comm-
ented: "As graduates we are expected to do many things we 
were never taught or allowed to do as students." These 
comments may indicate a need for the school to work with 
the hospital and nursing administration for interpretation 
of the role of the student and the graduate practical nurse. 
Other suggestions given by the respondents were in 
the areas of improved screening of applicants for practical 
nurse training and of improved criteria for graduating. One 
respondent commented: "A poor student makes a difficult 
road ahead for a good student" ••• ~while another respondent 
commented: "Fewer licensed practical nurses, but a 
better quality.• 
CB~ERV 
StMMARY, C01TCLUSIONS, AND RECQ.1MENDATIONS 
The purpose of this study was to identity areas of 
satisfaction and dissatisfaction with the educational prepa-
ration for practical nursing as felt by the graduates of the 
first ten classes of the Taunton Vocational School of 
Practical Nursing. 
Leaders in the field ot nursing have stated that 
continuous evaluation is urgently needed for the educational 
preparation of all members of the health team. The well 
prepared practical nurse is recognized as a member of the 
health team. Educational leaders in nursing and also in 
general education have stated one method of evaluating 
educational preparation is a follow-up study of the product 
of the educational pr~paration. 
The subjects selected for the study were the one 
hundred and forty-tour graduates of the first ten classes 
of the Taunton Vocational School of Practical Nursing. A 
questionnaire was used as a means of obtaining the data for 
the study. The questionnaire was structured to elicit the 
following information; data related to the kinds and length 
of employment, full time or part-time, and reason for 
leaving; the graduate's feelings concerning adequacy of 
. -··- ------ ·-···--. __ , ___ _ 
··- -· """' ~--------------- -~--
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preparation, the most and the least valuable educational 
experiences, and feeling of continuity between theory and 
practice; the graduate's feeling of satisfaction with her 
preparation for Practical NursingJ and the graduate's feel-
ings pertaining to the length of the program and any 
suggestions for improvement in the educational preparation 
in this one School of Practical Nursing. 
Responses were obtained from eighty-four graduates, 
representing $8~ of the study group. 
kPRQlusions 
It may be concluded from an analysis of the data that 
the hypothesis for this study has not been supported. The 
brpothesis was that the graduates ot one School of Practical 
Nursing were not satisfied with their educational preparation 
for Practical Nursing - the data showed that eighty graduates 
were satisfied with their educational preparation. Four 
respondents did not answer the question. 
The responses from eighty-four of the graduates of 
the first ten classes of this School of Practical Nursing 
indicated the following: 
1. Sixty-two of the 122 positions held by the 
graduates had been for a period of one year 
and longer. 
2. Forty-nine of the 122 positions held by the 
graduates had been tor a period of under one yea~. 
3. Eight of the graduates bad been employed part 
time. 
ltl 
4. The majority of the graduates had been emplo.yed 
as staff nurses in hospitals - general, 
psychiatric - and in nursing homes. 
5. Reasons for leaving a position varied. The same 
reason was not given by more than six respondents. 
6. 
a. 
9. 
11. 
12. 
Forty-nine of the graduates felt well-prepared 
far practical nursing. Thirty-three felt 
adequately prepared. 
Pharmacology, medical and surgical nursing, 
nursing arts, and patient care were considered 
the most valuable experiences. 
Nutrition, formula room! nursing home experience 
and maternity were cons dered the least 
valuable experience. 
Sixty of the graduates felt the length of the 
program should be eighteen months. Only two 
graduates felt the program should be twelve 
months. 
Sixty-one of the graduates felt there was good 
continuity between theory and clinical experience. 
Forty-nine of the graduates felt very satisfied 
with their educational preparation for practical 
nursing. Thirty-one felt moderately satisfied. 
More learning experiences in the clinical area 
were suggested by the majority of the respondents 
to improve the educational preparation of 
the practical nurse. 
RecommegdatioQI 
On the basis of the data obtained in this study, 
the following recommendations were made: 
1. That the faculty of the school evaluate the 
nutrition course, diet kitchen experience, and 
formula room experience, with the goal of making 
these experiences more meaningful to the student., 
2. That the faculty of the school evaluate 
maternity experience, in order to make this 
clinical experience a more meaningful learning 
experience for the student. 
3. That the faculty of the school review and 
evaluate the clinical teaching program. 
4. That the faculty consider providing clinical 
experience in night duty nursing and relief 
duty nursing. 
;. That the faculty of the school consider the 
possibility of providing psychiatric nursing 
experience. 
6. That similar studies be done in other Schools 
ot Practical Nursing. 
7. !hat a continuous follow-up study of the 
graduates of this school be considered. 
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APPENDIX A 
Letter which accompanied Questionnaire 
March 5, 1963 
De'ar 
----------------
As a part of my course of study at Boston University 
School of Nursing, and in cooperation with the Taunton 
Vocational School of Practical Nursing, I am doing a follow-
up study of the graduates of the first ten classes of the 
school. 
We would like to know the positions you have held 
since graduation, and whether or not the education and 
experience you received prepared you for these positions. 
Will you help in this study by completing the en-
closed questionnaire. Your comments and suggestions will 
be appreciated, and will be held in confidence. We also 
hope your response and suggestions will improve the 
program. 
I am enclosing a stamped, self-aodressed envelope 
for your convenience, and ask that you return the 
completed form by March 20, 1963. Your prompt return of 
the questionnaire will be sincerely appreciated. 
Thank you for your assistance in this study. 
Sincerely yours, 
Frances Kneeland 
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QUESTIONNAIRE 
AGE& Circle one 
19-25' 26-30 51-6o 
Graduation from Taunton Vocational School of Practical 
Nursing ------~--------------------month year 
Complete the following, indicating each position held 
beginning with present or most recent position. (Posi!ion 
refers to staff nurse in hospital, nursing home, private 
duty, etc.) 
Dates of 
"Pl2Jllent rroBi~ o) 
Institution 
QZ' EmploYer 
Full Part 
Position Time 11m! 
Reason 
for 
Leaxing 
Do you teal your School of Practical Nursing prepared 
you for the position(s) you have held since graduation? 
Check one. 
W8ll prepareq____ Adequate_ Inadequate_ 
Explain reason tor answer. 
List the three experiences in your program, either class-
room or clinical, that you feel were the most valuable. 
1. ______ _ 2. ______ _ 3. ______________ _ 
4. List the three experiences in your program, either class-
room or clinical, that you feel were of least value. 
1. ______ _ 
··----·-···- -. 
···-·· ------· . -- .. 
2., ____________ __ 3. ______________ _ 
.. 4-7 .. c:c.c:c= • • 
QUESTIONNAIRE Page 2 
5. Do you feel the length of the program should be 
12 months_ 15' months_ 18 months_ 
6. Do you feel there was a meaningful relationship between 
your classroom theory and your clinical teaching? 
Goo<L.__ Satistaotory ____ Poor __ _ 
Explain reason for answer. 
7. How satisfied are you with your educational program 
preparing you for practical nursing? 
I 
Very satisfieq___ Moderately satisfied ___ 
Not satisfied""---
Indicate reasons for answer. 
B. What suggestions do you have for improvement in the 
educational preparation for practical nursing? 

